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#2. CLASSROOM OBSERVATION FORM
EVIDENCE FOR DOMAINS 2, 3

The Teacher prepares a self-assessment on Domains 2 and 3, confers with the Observer and they collaborate on the Rating scale using
the Framework Rubric.

74{) oLu(,(r‘k%f C’“"M‘-’l‘“”{ 23

.
W bt o #as
ik ]Q"%?t {-u‘lLT’"ft

\
P""’f"’ |

{-)_f O&'\A/{ T(/LL[’JO{J

L
cy 7{? f,j_}r

pefbn—ttJ Mo

MaJ-ig C-Uo.ilaﬁ;

TEACHER OBSERVER < %
J{—F-Q G\melflf‘ ﬁmﬂﬁ( ﬁ)ul_uv’? Lén
RATING (SSROOM/ENVIRONMEN O 3 | RATING
o F 2a. Creatlng a Climate of Resr.-ect and Rappo 3a. Communlcatlnx with Students o F
1.  Teacher Interaction with Students 1.  Expectations for Learning
o NI 2. Student Interactions with One Another 2. Directions and Procedures o NI
\.4&:“ % ip ,} % . 3.  Explanations of Content o P
Yy D ﬁT(ﬂe }.A’\r‘* s Jieg ampnn TN 4. Use of Oral and Written llanguage / p/ Ut A o
. — L‘,,‘ i M f rJ - | I.qr L
b, 3okt - gelwurm Here = Gou (ﬁle LHUUZ 7 e - M R
]
.'h’.dﬂ.{!“'" ¥ G’m‘/ %YFLL{\’“ ¢ S";'U (‘k“ ‘7‘,91;» {ll}\ur r} quus!ulr r‘
f v V
{ | > o ( ' pesitd vorer Fracd a b
"\t‘v'il""? V”J “’C" of de—gtuul en gt m’}fls
o F |2 Creatirg a Culfure for Eearning 3b, Using Quéstioning and Discussion Techniques o F
1.  Importance of the Content 1. Quality of Questions
o NI 2. Expectations for Learning and Achievement 2. Discussion Techniques o Nl
‘\‘. o P Studenjlf> Pride in Work 3.  Student Participation o P
h N 5 \J L ( 5
G Comt i f ﬁj—{[»c,/uf %JWV\I yhdesin g .,,Ll
- f_ LzuEJ f—'UJ 0J\i" %cf\ /Jw‘_;(f_;j ? 4@& %CJUI L{\-r c?o-f U\J[-’
b e ume Yy Kyl teyy A o bt
q :L k’ (m—\‘h"—a i ﬁ—{—wal- ﬁm{‘ aundl ) 4
o F 2¢c. Managing Classroom Prncedures 3c. Engaging Students in Learning o F
1.  Management of Instructional Groups 1. Activities and Assignments
: o Ni 2. Management of Transitions 2. Grouping of Students o NI
oy o P 3.  Management of Materials And Supplies 3. Instructional Materials and Resources o P
| 4,  Performance of Non-Instructional Duties 4.  Structure and Pacing . @/ >
E&D 5. Supervision of Volunteers And Paraprofessionals 20 ﬂ\ i g
~ Youe fpssom aduidie S ater > &

"7{E [odietvm F’“W"““‘"’“f‘“"‘!“

ﬂf‘ﬁjo'ﬂ'{f" O/h/oL"{Uf‘
o] ol m,,/fmtww

i

a'*.u

oo W’ ceedud Clastricai v

(%

‘_’6/ JV[\Q\JLJ[JK/ Hf«“
euee t{Fe- 'f“
H ey sladn T,

ﬁ%[’? /Uul p\r

G!Mi, _;mrzﬂ’ =

!M{t"‘FL+ W
1.

OnHand Schools Educator Effectiveness Forms and Process revised 1/27/2013

Page 7 of 10



TEACHER Jt’—u Suna - ‘ossenvza e [< /@J‘u‘;ch

ATE
/2 /13
L r

Identify and list 1 or 2 Component Strengths of the Teacher’s Practice.
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Identify and list 1 or 2 Component Areas for Growth in the Teacher’s Practice.

Domain # Component:

Mo e C.”V’]&'(*"““?J ot %r'ij‘-")a!"‘l;.

Domain # Component:

Next Steps

We have discussed the Classroom Observation Summary Form and the Framework Rubrlc assessment.
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WASHINGTON SCHOOL DISTRICT FORMAL OBSERVATION - TEACHERS

Name \.J( T(:'JE j:?u el w— Date of Observation f/ 3 C‘///j Grade // -/ €
2 S NI | NO Comments
Planning/Preparation
Lesson Plans Completed in Advance L1 Z"){" A C’ i Ut“/( %U
Standards/Anchors, Goals and Objectives | ¢ 4+— | | C)\{f v E’ 70 L{ lote =
Organizational Materials/Resources (i St 3—5.,(4/( ol & odit+
Eituctionai Materials/Resources —t 3 et ?L) S J—LL 0{(-,77 ]L_/ e A(
’-ﬂ'
Technologyﬁ@? I Sy 15 Je LlQ /(_f
| FormativeAssessments —
(__// [un-q U‘\Sh{ e &H«d(
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Classroom Environment al i l \ a & g 7w S'Y-Uab[ T
@g@ £t }9 visi~ T2 ,.- nl vz
Equitable Learning Opportunities b o f g ¢ i c - f)_% J /“v 7,2( "
. /
Effective ClassroomﬁProcedures = q ;o0 8 Al 1\ {.‘: dT “ ]CQ o
Physical Transitions T i /C.._J;f CT.
Instructional Delivery LL /
High Quality Student Work Modeled — — il a cléae
Through Exemplars o = e Cr M YL b
Evidence of Reinforcement/Enrichment e ﬂd (7{,.‘. Qe vV ( /ﬂzl %, itz ( :
= =
Structure and Pacing = f eStal P (a ( LTUA,
-Piscussion/Questioning Strategie = : _
Higher Level Questi omm’s) Ty a—¢ viagg—ord
Differentiated Instructional Strategies | (1~ Aul e C/( e of j C/ a Sl
Equitable Feedback et . M d{ ’ z
Apphcatlonﬂ’gr/ ce Actwﬂ%gg) &1 ’7L( m (- a ( J/ “t7s %
IntroduchonfClosure L1 /(/(u U‘ Ue Mg-\f—/ ¢X ci et
Flexibility/Responsiveness T Aa J” }— jh :f’i\L’
| Integrated Assessment — Formative e Su é J f.) c 7L L
Instructional Transition o] [ _
Professmnahsm . = *—-7'(,\@«.6 I o re { ax Hj 7(,}.
Models Appropriate Speech/Behaviors (B
T : %u_SfH(jj 1 A L//‘-“C-’I MC“'«}
- ¢
Maintains Poise and Composure LA Lo L\ LU\ A
Maintains Professional Appearance Lot 7( S = f S e
Exhibits Enthusiasm T oW e M ‘j . / j (‘7/6 i
Demonstrates Effective Communication e o 7{\ u( r _f A " d-\
Skills/Clarity __———__ t ?l\; 7&{& (
Demonstratés Respect for Students/ ol e Ve gd f
Fosters Positive Relationships \,L_’ILC_GLM,C f
Evidence/Knowledge of StudentoGuldcs 5 S -
Instruction/Data Informed * o

e J//d/éé—v

Adffiinistrator /

C - Commendable

S — Satisfactory

NI — Needs Improvement
NO — Not Observed
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WASHINGTON SCHOOL DISTRICT AUXILIARY RESPONSIBILITIES
TEACHER EVALUATION

Name '\_}E” “[‘]C BU‘M‘VL i~ Date of Evaluation & /7///7
Building q L JLL, c,o Grade L? = ar) i /

S = Satisfactory NA = Not applicable

NI = Needs improvement

1. Personal

A. Maintains professional appearance

B. Demonstrates sympathetic, empathetic and realistic
responses at appropriate times

C. Exhibits acceptable communication skills both oral and
written

D. Reacts to constructive criticism and supervision in a
professional manner and/or seeks appropriate help when
recommended

E. Reports promptly to school

F. Handles confidential information and sensitive situations
with discretion

REMARKS

II. Assignments and Management

A. Enforces school rules and policies as explained in the
building handbook

B. Is punctual and conscientious in performing assigned duties
and responsibilities

C. Attends scheduled meetings punctually on a building,
departmental and district level at which attendance is required,
unless excused by the building principal

D. Maintains order and discipline outside the classroom

E. Uses furnishings, equipment, materials and supplies properly S

and effectively

I11. Clerical 9 , _

A. Completes and submits administrative reports promptly, D jJ Zﬁ J Cotaq ( ‘ll/"l g /’
accurately and legibly Y

B. Maintains accurate, complete records as required by law,
district policy and administrative regulations

b oAXC (_"J//(’L“C €.

IV. Professional Relations/Development

A. Cooperates with the school administration and faculty by
sharing responsibilities for the total school program

B. Utilizes proper channels for school and individual problems
C. Updates professional knowledge and skills

D. Maintains professional standards in relationships with
colleagues and associates

S E’xluJ{-;LJ contaidenc e
ja Self aud o Fh e

V. School Community Relations

A. Adheres to and supports school rules, administrative
regulations and board policies in contacts with parents and the
general public

B. Keeps parents informed regarding student progress or
problems through written reports, phone calls and/or parental
conferences

Supervisor Comments

7S Syt 7

Teacher Comments

Supervisor’s Sigpdture ‘Date
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[ Commonwealth of Pennsylvania [ DEPARTMENT OF EDUCATION | 333 Market St., Harrisburg, PA 17126-0333 |

EMPLOYEE EVALUATION FORM FOR INSTRUCTIONATL I1 TEACHERS

Employee’s Last Name First Middle Positions(s) of Employee

Bunae- Jett | Secial W ies e
District/[U Sehool - Evaluator Interyiey/Copference Date
e Waliaghn Aoyl Seg Faute Rokueda 70 é
l -‘J School Year: U Evaluation: (Check 1) [d-One- Two
20/2- 202
This form is to serve as a permanent record of an administrator’s evaluation of a teacher’s performance during a specific time
period based on specific criteria.
PERFORMANCE EVALUATION

Directions: Examine all sources of evidence provided by the teacher and bear in mind the aspects of teaching for each of the
four categories used in this form. Refer to the rubric language, checking the appropriate aspects of teaching, and indicating
the sources of evidence used to determine the evaluation of the results in each category. Last, assign an overall evaluation of
performance, sign the form and gain the signature of the employee.

Category I: Planning and Preparation =~ Through their knowledge of content and pedagogy skills i planning and preparation, teachers make plans and
set goals based on the content to be learned, their knowledge of students and their instructional context. Category I reviews: Knowledge of Content and
Pedagogy, Knowledge of Students, Selecting Instructional Goals, Designing Coherent Instruction, Assessing Student Learning, Knowledge of Resources,

Materials and Technolo
_ “EISATISFACTORY BJUNSATISFACTORY

Performance Demonstrates: Performance Demonstrates:

o In-depth and thorough knowledge of content, pedagogy and * o Limited or partial knowledge of content, pedagogy and Pa.
Pz, Academic Standards Academic Standards

o Thorough knowledge of students and how to use this o Irrelevant or partial kmowledge of students and how to use this
knowledge to direct and guide instruction information to direct and guide instruction

o Clear and appropriate instructional goals that reflect Pa. ©  Unclear or trivial instructional goals and low expectations for
standards and high expectations for students students.

o In-depth and thorough awareness of resources, materials, or o Little or no awareness of resources, materials, and technology
technology available through the school or district or available through the school or district or professional
professional organizations organizations

o Appropriate instructional design in which plans for various o Inappropriate or incoherent instructional design in which plans
elements are aligned with the instructional goals and have a for elements are not aligned with the instructional goals, and
recognizable sequence and required adaptations for individual have few or inappropriate adaptations for individual student
student needs needs

o Appropriate assessments of student learning complctc]y o Inappropriate assessments of student learning not aligned to the
aligned to the instructional goals and adaptccl as nacded for - instructional poals nor adapted as needed for student needs.
student needs. ' ot - -

Sources of Evidence (Check all that apply and include dates, types/titles and number)

[ Lesson/Unit Plans See Attachment 428 A [} Teacher Conferences/Interviews  See Attachment 428 A
[~ Resources/Materials/Technology ~ See Attachment 428 A (4" Classroom Observations See Attachment 428 A
[}~ Assessment Materials See Attachment 428 A [ZI~ Teacher Resource Documents See Attachment 428 A
B~ Information About Students See Attachment 428 A [ Other See Attachment 428 A

J/n;’ijcam?}ftiﬁﬁi /of} erfes ay ‘fwd{zf%( ach A o—on %
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rCommonweaIth of Pennsylvania | DEPARTMENT OF EDUCATION f 333 Market St., Harrisburg, PA 17126-0333

Sategory II: Classroom Environment -- Teachers establish and maintain 2 purposeful and equitable environment for learning, in which students
feel safe, valued, and respected by instituting routines and by setting clear expectations for student behavior. Category II reviews: Teacher Interaction with
Students, Establishment of an Environment for Learning, Student Interaction.

[ JSATISFACTORY [ [TUNSATISFACTORY
Performance demonstrates: Performance Demonstrates: .
o High and clear expectations for student achievement with o Low or unclear expectations for student achievement with little
value placed on the quality of student work or no value placed on the quality of student work.
o Significant attention to equitable learning opportunities for o Little or no atlention to equitable learning opportunities for
students students
o Appropriate and highly respectful interactions between o Inappropriate or disrespectful interactions between teacher and
teacher and students and among students students and among students
o Highly effective classroom routines and procedures resulting o Inefficient classroom routines and procedures resulting in Joss of
in little or no loss of instructional time instructional time
o Clear standards of conduct and effective management of = o  Absent or unclear standards of conduct, or ineffective
student behavior management of student behavior
o Safe and skillful organization of physical space, to the exient © Unsafe or inadequate organization of physical space, to the
it is under the control of the teacher, that provides extent it is under the control of the teacher, to provide
accessibility to learning and to the use of resources. accessibility to learning and to the use of resources, materials,
and technology.
Sources of Evidence (Check all that apply and include dates, types/titles, and number)
[ Classroom Observations See Attachment 428 A [S} Visual Technology See Attachment 428 A
B/ Informal See Attachment 428 A B/ Resources/Materials/Technology/Space  See Attachment 428 A
Observation/Visits .
[ Teacher See Attachment 428 A [J Other ' See Attachment 428 A
Conferences/Interviews

.&! ustification for Evaluation ) . :
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[ Commonwealth of Pennsylvania | DEPARTMENT OF EDUCATION [ 333 Market St., Harrisburg, PA 17126-0333

“ategory III: Instructional Delivery == Through their knowledge of content and their pedagogy and skill in delivering instruction, feachers engage
students in learning by using a variety of instructional strategies. Category III addresses: Communications, Questioning and Discussion Technigues,
Engaging Students in Learning, Providing Feedback, Demonstrating Flexibility and Responsiveness

Pl
[JSATISFACTORY [ JUNSATISFACTORY
Performance Demonstrates: Performance Demonstrates;

o Clear and appropriate communication of procedures and high o Unclear or inappropriate communication of procedures and
quality explanations of content poor explanations of content

o Highly effective use of questioning and discussion strategies o Ineffective use of questioning and discussion strategies and
that encourage many students to participate little student participation

o High-level engagement of students in learning and adequate o Little or no engagement of students in Jearning and poor
pacing of instruction pacing of instruction

o Equitable, accurate and constructive feedback to students on o Inaccurate or inappropriate feedback to students on their
their leamning learning :

.0 Informed and appropriate use of informal and formal o  Little or inappropriate use of formal and informal assessments
assessments to meet learning goals and to monitor student to meet Jearning goals and to monitor student Jearning
learning o Inflexibility in meeting the learning needs of students.

o High degree of flexibility and responsiveness in meeting the
learning needs of students,

Sources of Evidence (Check all that apply and include dates, types/titles, or number)

[ Classroom Observations See Attachment 428 A [} Student Assignment Sheets See Attachment 428 A

[&1~ Informal Observations/Visits See Attachment 428 A E/ Student Work See Attachment 428 A

[}~ Assessments Materials See Attachment428 A [~ Instructional See Attachment 428 A
. Resources/Materials/Technology

Q/ Teacher Conferences/Interviews  See Attachment428 A [[]  Other See Attachment 428 A

Justification for Evaluation

| /7(/‘ /:?uw{r'f e ) %’Z\L M’E‘EV/J _<>7f A} i gLu._a((—w%// $c92//

VI/LL.E CWAL/J(‘/Z L(\—z// /(D‘T"’""I{"lrf C(C«\['{ JLZG’J{? L;/Llu V.‘(jrl{ €><‘Lm

e Gk Q’/"Z(V\Ad_/j -7[@ uf«u:f-‘LC”‘*J')}Yruza/ e C‘JJJ et e s

PDE-428



[ Commonwealth of Pennsylvania | DEPARTMENT OF EDUCATION | 333 Market St., Harrisburg, PA 17126-0333

Tategary IV: Professionalism — Professionalism refers to those aspects of teaching that occur in and beyond the classroom/building. Category IV
addresses: Adberence to School and District Procedures, Maintaining Accurate Records, Commitment 1o Professional Standards, Communicating with

Families, Demonstrafing Prol‘ession/ﬂlj:.m.

[J8ATISFACTORY [ [UNSATISFACTORY
Performance Demonstrates: Performance Demonstrates:
o Full adherence to school and district procedures and o Little and/or iregular compliance to school and district
regulations related to attendance, punctuality, and the lile. procedures and regulations related to atiendance, punctuality,
o  Full knowledge of Professional Code of Conduct and full and the like
commitment to professional standards o Little knowledge of Professional Code of Conduct and litfle
o  Full and active compliance with school and district commitment to professional standards
requirements for maintaining accurate and complete records o Inefficient or ineffective system for maintaining accurate
o  Full and active compliance with district requirements for records that is not in compliance with school or district
communicating with families regarding student guidelines
needs/improvement o Infrequent or inappropriate communication with families to
o Full and frequent participation in professional development understand student needs and development
events/opportunities, consistent application of new learning in o Little or infrequent participation in professional development
the classroom, and sharing of learning with colleagues opportunities, little application of new learning in the
classroom and little sharing of learning with colleagues

Sources of Evidence (Check all that apply and include dates, types/titles, or number)
E/a Teacher See Attachment 428 A [T} Progress Reports/Report Cards See Attachment 428 A
Conferences/Interviews
Bf Observations/Visual See Attachment 428 A E/Pa.rcnUSchoo]/Community Feedback See Attachment 428 A
Technology '
E/ Artifacts/Interaction with See Attachment 428A E/ Artifacts: Professional ' See Attachment 428 A
; Family Development/Act 48 Docurnentation
¥  Student Records/Grade Book  See Attachment 428 A E/Parcepﬁvc Use of See Attachment 428 A
' Teaching/Learning Reflections
Other See Attachment 428 A

. Justification for Evaluation
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[ Commonwealth of Pennsylvania [ DEPARTMENT OF EDUCATION | 333 Market St Harisburg, PA_17126-0333

Gvaluation: Jl-ﬁ—f l?u et (G- C?/ ‘7/" < 6/’ % i
I certify that the before named employee for the period beginning (month/day/year) and ending (month/day/year) has been
evaluated with a overall assessmgnt that is: [Jsatisfactory [JUnsatisfactory tmmendable

27 %

y

v 4 L4
Signature of Pmé:ianAssistanl Principal Date
(Evaluator)
Signature of Superintendent or 1. U. Director Date

Owverall Justification for Evaluation
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Commendations (optional)
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THE FRAMEWORK FOR TEACHING

Domain 1
Planning and Preparation

a. Demonstrating Knowledge of Content
and Pedagogy

Knowledge of Content and the Structure of the Discipline
Knowledge of Prerequisite Relationships
Knowledge of Content-Related Pedagogy

b. Demonstrating Knowledge of Students :
Knowledge of Child and Adolescent Development
Knowledge of the Learning Process
Knowledge of Students” Skills, Knowledge, and Language
Proficiency i
Knowledge of Students’ Interests and Cultural Heritage
Knowledge of Students” Special Needs

c. Selecting Instructional Outcomes
Value, Sequence, and Alignment
Clarity
Balance
Suitability for Diverse Learners

d. Demonstrating Knowledge of Resources
Resources for Classroom Use
Resources to Extend Content Knowledge and Pedagogy
Resources Tor Students

¢ Designing Coherent Instruction
Learning Activities
Instructional Materials and Resources
Instructional Groups
Lesson and Unit Structure

f. Designing Student Assessment
Congruence with Instructional Outcomes
Criteria and Standards
Design of Formative Assessments

Domain 2
The Classroom Environment

a. Creating an Environment of Respect and Rapport

Teacher Interaction with Students
Student Interactions with One Another
b. Establishing a Culture for Learning

Importance of the Content
Expectations for Leaming and Achievement
Student Pride in Work

¢. Managing Classroom Procedures

Management of Instructional Groups
Management of Transitions
Management of Materials And Supplies
Performance of Non-Instructional Duties
Supervision of Volunteers And Paraprofessionals.
d. Managing Student Behavior
Expectations s
Monitoring of Student Behavior
Response to Student Misbehavior
e. Organizing Physical Space
Safety and Accessibility
Arrangement of Fumniture and Use of Physical Resources.

Domain 4

Professional Responsibilities
a. Reflecting on Teaching
Accuracy
Use in Future Teaching
b. Maintaining Accurate Records
Student Completion of Assignments
Student Progress in Leaming
Non-instructional Records
¢. Communicating with Families
Information About the Instructional Program
Information About Individual Students
Engagement of Families in the Instructional Program
d. Participating in a Professional
Community .
Relationships with Colleagu
Involvement in a Culture of Professional Inquiry

Service to the School
Participation in School and District Projects
e. Growing and Developing Professionally
Enhancement of Content Knowledge and Pedagogical Skill
Receptivity to Feedback from Colleagues
Service to the Profession
f. Demonstrating Professionalism
Integrity And Ethical Conduct
Service To Students
Advocacy
Decision Making

Domain 3

Instruction
a. Communicating with Students

Expectations for Leamning
Directions and Procedures
Explanations of Content
Use of Oral and Written Language
b. Using Questioning and Discussion Techniques
Quality of Questions
Discussion Techniques
Student Participation
c. Engaging Students in Learning

Activities and Assignments
Grouping of Students
Instructional Materials and Resources
Structure and Pacing
d. Using Assessment in Instruction

Assessment Criteria

Monitoring of Student Learning

Feedback to Students

Student Self-Assessment and Monitoring of Progress
e. Demonstrating Flexibility and Responsiveness

Lesson Adjustment

Response to Students

Persistence

Dr. Paula Bevan, 2011




#1. PRE-OBSERVATION TEACHER SELF-ASSESSMENT FORM
EVIDENCE OF DOMAINS 1 AND 4

eacher completes this Lesson Plan form and sends it to the observer 2 days in advance of the observation. The Teacher

prepares a self-assessment on Domains 1 and 4, confers with the Observer and they collaborate on the Rating scale

using the Framework Rubric.

e A Buier.

TEACHER OBSERVER DATE
RATING DOMAIN T PLANNING & PREPARATION DOMAIN 4: PROFESSIONAL RESPONSBILITIES RATING
o F 1a. Demonstrating Knowledge of Content and Pedagogy: What is 4a, Reflecting on Teachingtzfter the lesson,yollect samples of the o F
the content to be taught? What prerequisite learning is required? students work from the observed lesson that represents a range of
o NI |_ Lhs S. ‘_\ ‘.5.‘—6’& - 5'80,{: Ton AL student performance. Discuss the degree to which students met o NI
o _ 5. your objectives and how the work shows this. o P
/@/[;' Struggles & S| Aueeﬁ,e l‘gl%; ~ ds with a,!(' ]ngsms, ﬁudo% -
|60, ChapteR materials products “‘where Yhe Pubbee |
|Of€1m&e. SOM&M:( h““”f b‘f” meets the M'MY %ﬂﬂeasf:"— 4)9
. Guided ExploesTody | o s /s '«:jjle uaoee 4
ogeke SOUSSIB0S etd. | LU ot of Yhe aéfw‘ﬁ.}e (i ebd
u track student &

o F 1b. Demonstrating Knowledge of Students: Characterize the class. 4b. Maintaining Accurate Records: How do yo o F
How will you madify this lesson for groups or individual studenEs? learning as it relates t'c this lesson?
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OBSERVER ASSESSMENT

TEACHER SELF-ASSESSMENT |

-‘
L]
.-..&\

COMPONENT FAILING NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED
la: Teacher’s plans and Teacher’s plans and practice Teacher’s plans and practice Teacher's plans and practice reflect
Demonstrating practice display little reflect some awareness of the | reflect solid knowledge of the | extensive knowledge of the content
knowledge of knowledge of the important concepts in the content, prerequisite relations | and of the structure of the discipline.
content and content, prerequisite discipline, prerequisite between important concepts Teacher actively builds on knowledge
pedagogy relationships between relations between them and of | and of the instructional of prerequisites and misconceptions
different aspects of the the instructional practices practices specific to that when describing instruction or
content, or of the specific to that discipline. discipline. seeking causes for student
instructional practices misunderstanding.
specific to that discipline.
ib: . Teacher demonstrates Teacher indicates the Teacher actively seeks Teacher actively seeks knowledge of
Demonstrating little or no knowledge of | importance of understanding knowledge of students’ students’ backgrounds, cultures,
knowledge of students’ backgrounds, students’ backgrounds, backgrounds, cultures, skills, skills, language proficiency, interests, 4}-" (J
students cultures, skills, language cultures, skills, language language proficiency, and special needs from a variety of
proficiency, interests, proficiency, interests, and interests, and special needs, sources, and attains this knowledge
and special needs, and special needs, and attains this | and attains this knowledge for | for individual students.
does not seek such knowledge for the class as a groups of students.
understanding. whole,
ic: Instructional outcomes Instructional outcomes are of Instructional outcomes are Instructional outcomes are stated as
Setting are unsuitable for moderate rigor and are stated as goals reflecting high- | goals that can be assessed, reflecting
instructional students, represent suitable for some students, level learning and curriculum rigorous learning and curriculum {
outcomes trivial or low-level but consist of a combination standards. They are suitable standards. They represent different
learning, or are stated of activities and goals, some of | for most students in the class, types of content, offer opportunities
only as activities. They do | which permit viable methods represent different types of for both coordination and
not permit viable of assessment. They reflect learning, and are capable of integration, and take account of th
methods of assessment. more than one type of assessment. The outcomes needs of individual students. b
learning, but teacher makes reflect opportunities for
no attempt at coordination or coordination. - ﬂ/a/
integration. ”
1d: Teacher demonstrates Teacher demonstrates some Teacher is fully aware of the Teacher seeks out resources in and
Demonstrating little or no familiarity familiarity with resources resources available through beyond the school or district in
knowledge of with resources to available through the school the school or district to professional organizations, on the
resources enhance own knowledge, | or district to enhance own enhance own knowledge, to Internet, and in the community to
to use in teaching, or for knowledge, to use in teaching, | use in teaching, or for enhance own knowledge, to use in
students who need them. | or for students who need students who need them. ted@ching, and for students who need
Teacher does not seek them. Teacher does not seek them.
such knowledge to extend such knowledge
le: The series of learning The series of learning Teacher coordinates Teacher coordinates knowledge of
Designing experiences are poorly experiences demonstrates knowledge of content, of content, of students, and of
coherent aligned with the partial alignment with students, and of resources, to resources, to design a series of
instruction instructional outcomes instructional outcomes, some design a series of learning learning experiences aligned to C{
and do not represent a of which are likely to engage experiences aligned to instructional outcomes,
coherent structure. They | students in significant instructional outcomes and differentiated where appropriate to
are suitable for only learning. The lesson or unit suitable to groups of students. | make them suitable to all students
some students. has a recognizable structure The lesson or unit has a clear and likely to engage them in
and reflects partial knowledge | structure and is likely to significant learning. The lesson or
of students and resources. engage students in significant unit’s structure is clear and allows for
learning. ditferent pathways according to
kﬁudent needé.}
1f: Teacher's plan for Teacher’s plan for student Teacher’s plan for student Teacher's plan for student
Designing student | assessing student assessment is partially aligned | assessment is aligned with the | assessment is fully aligned with the M
assessment learning contains no clear | with the instructional

criteria or standards, is
poorly aligned with the
instructional outcomes,
or is inappropriate to
many students.
Assessment results not
used in planning

outcomes, without clear
criteria, and inappropriate for
at least some students.
Teacher intends to use
assessment results to plan for
future instruction for the class
as a whole.

instructional outcomes, using
clear criteria, is appropriate to
the needs of students.
Teacher intends to use
assessment results to plan for
future instruction for groups
of students.

instructional outcomes, with clear
criteria and standards that show ,ﬁ
evidence of student contribution t
fAerr development. Assessment
ﬁmao_g%s‘mav fave been
adapted for individuals, and the
teacher intends to Use assessment

results to plan future instruction for
individual students.

OnHand Schools Educator Effectiveness Forms and Process revised 1/27/2013
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learning. There is poor
alignment between the
physical arrangement and
the lesson activities.

use of physical resources,
including computer technology,
is moderately effective. Teacher
may attempt to modify the
physical arrangement to suit
learning activities, with partial
SuCCess.

the physical arrangement is
appropriate to the learning
activities. Teacher makes
effective use of physical

resources, including computer

technology.

OBSERVER ASSESSMENT | TEACHER SELF-ASSESSMENT
COMPONENT FAILING NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED NA
2a: ! Classroom interactions, Classroom interactions, both Classroom interactions, between | Classrooprinteraetions-among
Creating an both between the teacher between the teacher and teacher and students and among | the t fand individual
environment of and students and among students and among students, students are polite and st ts are highly respectful,
respect and students, are negative, are generally appropriate and respectful, reflecting general ecting genuine warmth and
rapport inappropriate, or free from conflict but may be warmth and caring, and are caring and sensitivity to
insensitive to students’ characterized by occasional appropriate to the cultural and students’ cultures and levels of
cultural backgrounds, and displays of insensitivity or lack of | developmental differences development. Students
characterized by sarcasm, responsiveness to cultural or among groups of students, themselves ensure high levels
put-downs, or conflict. developmental differences civility among members of
among students.
2b: The classroom Teacher’s attempt to create a The classroom culture is
Establishing a environment conveys a culture for learning are partially characterized by high )
culture for negative culture for successful, with little teacher expectations for most students, ject create a culture for h
learning learning, characterized by commitment to the subject, genuine commitment to the learning in which everyone
low teacher commitment modest expectations for student | subject by both teacher and shares a belied in the
to the subject, low achievement, and little student students, with students importance of the subject, and
expectations for student pride in work. Both teacher and | demonstrating pride in their .all students hold themselves to
achievement, and little or students appear to be only wark. high standards of performance,
no student pride in work. “soing through the motions.” £ r example ating
imp work._
2c Much instructional time is Some instructional time is lost Little instructional time is lost Studérits contribute to the ™~
Managing lost due to inefficient due to only partially effective due to classroom routines and seamless operation of classroom
classroom classroom routines and classroom routines and procedures, for transitions, utines and procedures, for
procedures procedures, for transitions, | procedures, for transitions, handling of supplies, and ransitions, handling of supplies,
handling of supplies, and handling of supplies, and performance of non- and performance of non-
performance of non- performance of non- instructional duties, which occur | \instructional duties.
instructional duties. instructional duties. smoothly.
2d: There is no evidence that It appears that the teacher has Standards of conduct appear to ar ct are clear,
Managing student | standards of conduct have made an effort to establish be clear to students, and the gvidence of studen
behavior been established, and little | standards of conduct for teacher monitors student articipation in setting th
or no teacher monitoring of | students. Teacher tries, with behavior against those Teacher’'s monitoring of student
student behavior. uneven results, to monitor standards. Teacher response to behavior is subtle and
Response to student student behavior and respond to | student misbehavior is preventive, and teacher’s
misbehavior is repressive, student misbehavior. appropriate and respects the response to student misbehavior
or disrespectful of student students’ dignity. is sensitive to individual student
dignity. needs. Students take an active
ole in monitoring the standar
havi
2e: The physical environment The classroom is safe, and The classroom is safe, and " | Thetlassroom is safe, an
Organizing is unsafe, or some students | essential learning is accessible to | learning is accessible to all i physical environment Er:siix:ti\
physical space don't have access to most students, and the teacher's | students; teacher ensures that e learning of all students,

ncluding those with special
needs. Students contribute to
the use or adaptation of the
hysical environment to advance
arning. Technology is used
illfully, as appropriate to the,

OnHand Schools Educator Effectiveness Forms and Process revised 1/27/2013
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TEACHER SELF-ASSESSMENT

Using questioning
and discussion

low-level or inappropriate,
eliciting limited student

questions elicit a thoughtful
response, but most are low-

elicit a thoughtful response,
and the teacher allows

}fest{ons reflect high
expectations and are culturally

and developmentally

OBSERVER ASSESSMENT |
COMPONENT FAILING NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED NA
3a: Expectations for learning, Expectations for learning, Expectations for learning, Expectation arning,
Communicating directions and procedures, directions and procedures, and | directions and procedures, and | directjofis and procedurés;-and
with students and explanations of content | explanations of content are explanations of content are explénations of contentare .
are unclear or confusing to clarified after initial confusion; clear to students. :.}é?ér to students. Teacher's ¢
students, Teacher's use of teacher's use of language is Communications are ral and written
language contains errors or correct but may not be appropriate to students’ ommunication is clear and
is inappropriate to students’ | completely appropriate to cultures and levels of expressive, appropriate to
cultures or levels of students’ cultures or levels of development udents’ cultures and levels of
development. development. deyelopment, and anticipates
pos
3h: Teacher's questions are Some of the teacher’s Most of the teacher's questions

in Instruction

students’ awareness of the
assessment criteria,
monitoring of progress by
teacher or students, or
through feedback to
students.

monitoring of progress of
learning by teacher and/or
students. Feedback to students
is uneven, and students are
aware of only some of the
assessment criteria used to
evaluate their work.

assessment by students,
monitoring of progress of
learning by teacher and/or
students, and through high
quality feedback to students.
Students are fully aware of the

evaluate their work.

assessment criteria, self-

assessment by students and
\monitoring of progress by both
tudents and teachers, and higl
assessment criteria used to quali

techniques participation, and recitation | level, posed in rapid succession. | sufficient time for students to appropriate. Students
rather than discussion. Teacher' attempts to engage all | answer. All students participat formulate many of the high-
students in the discussion are in the discussion, with the level questions and ensure th
only partially successful. teacher stepping aside when all voices are heard.
appropriate.
3c: Activities and assignments, Activities and assignments, Activities and assignments,
Engaging students | materials, and groupings of | materials, and groupings of materials, and groupings of .
in learning students are inappropriate students are partially students are fully appropriate } :"“-..\
to the instructional appropriate to the instructional | to the instructional outcomes, |/significant learning, and make S
outcomes, or students’ outcomes, or students’ cultures | and students’ cultures and aterial contributions to the
cultures or levels of or levels of understanding, levels of understanding. All SCTWITIES, SYOGent groupings, 1
understanding, resulting in resulting in moderate students are engaged in work ang materials. The lesson is
little intellectual intellectual engagement. The of a high level of rigor. The adapted as needed to the
engagement. The lesson has | lesson has a recognizable lesson's structure is coherent, needs of individuals, and the
no structure or is poorly structure but is not fully with appropriate pace. structure and pacing allow fo
paced. maintained. student reflection and closdre
3d: Assessment is not used in Assessment is occasionally used | Assessment is regularly used in dina
Using Assessment | instruction, either through in instruction, through some instruction, through self-

ction, through student
Ilvement in establishing the

3e:
Demonstrating
flexibility and
responsiveness

Teacher adheres to the
instruction plan, even when
a change would improve the
lesson or of students’ lack of
interest. Teacher brushes
aside student questions;
when students experience
difficulty, the teacher
blames the students or their
home environment.

Teacher attempts to modify the
lesson when needed and to
respond to student questions,
with moderate success.
Teacher accepts responsibility
for student success, but has
only a limited repertoire of
strategies to draw upon.

Teacher promotes the
successful learning of all t
students, making adjustments
as needed to instruction plans
and accommodating student

Teacher seizes an opportunity

n a spontaneous event or
student interests. Teacher
ensures the success of all
guestions, needs and interests. iudents, using an extensive

sthategies.

nhance learning, building

pertoire of instructional

OnHand.Schools Educator Effectiveness Forms and Process revised 1/27/2013
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OBSERVER ASSESSMENT

COMPONENT FAILING NEEDS IMPROVEMENT PROFICIENT DISTINGUISHED NA
4a: Teacher's reflection does not | Teacher’s reflection is a Teacher's reflection accurately Teacher's reflection accurately,
Reflecting on accurately assess the lesson’s | generally accurate impression of | assesses the lesson’s thoughtfully assesses the
Teaching effectiveness, the degree to a lesson’s effectiveness, the effectiveness/degree to which lesson’s effectiveness/degree to

which outcomes were met degree to which outcomes were outcomes were met and can cite | which outcomes were met,
and/or has no suggestions for | met and/or makes general evidence to support the citing specific examples; offers
how a lesson could be suggestions about how a lesson | judgment; makes specific specific alternative actions
improved. could be improved. suggestions for lesson drawing on an extensive
improvement. repertoire of skills.
4c: The educator provides The educator provides minimal The educator provides frequent, | The educator provides frequent,
Communicating little/no culturally- and/or occasionally insensitive culturally- appropriate culturally-appropriate

with Families

appropriate information to
families about the
instructional program,
student progress or
responses to family concerns.
Families are not engaged in
the instructional program.

communication/response to
family concerns; partially
successful attempts to engage
families in the instructional
program.

information to families about
the instructional program,
student progress, and responses
to family concerns; frequent,
successful efforts to engage
families in the instructional
program.

information to families with
student input; successful efforts
to engage families in the
instructional program to
enhance student learning.

4d:
Participatingin a
Professional
Community

Professional relationships
with colleagues are negative
or self-serving; teacher
avoids participation in a
culture of inquiry and/or
avoids becoming involved in
school events and/or school
and district projects.

Professional relationships are
cordial and fulfill required
school/district duties; include
involvement in a culture of
inquiry, school events and/or
school/district projects when
asked.

Professional relationships are
characterized by mutual support
and cooperation; include active
participation in a culture of
professional inquiry, school
events and school/district
projects, with teacher making
substantial contributions.

Professional relationships are
characterized by mutual
support, cooperation and
initiative in assuming leadership

‘in promoting a culture of inguiry

and making substantial
contributions to school/district
projects.

4e:

Growing and
Developing
Professionally

Teacher engages in no
professional development
activities and/or resists
feedback on teaching
performance and/or makes
no effort to share knowledge
with others or to assume
professional responsibilities.

Teacher engages in professional
activities to a limited extent
and/or accepts with some
reluctance, feedback on
teaching performance and/or
finds limited ways to contribute
to the profession.

Teacher engages in seeking out
professional development
opportunities, welcomes
feedback on performances and
participates actively in assisting
other educators.

Teacher engages in seeking out
opportunities for professional
development and makes a
systematic effort to conduct
action research, seeks out
feedback and initiates important
activities to contribute to the
profession.

4f: Showing
Professionalism

Teachers professional
interactions are
characterized by
questionable integrity, lack of
awareness of student needs,
and/or decisions that are
self-serving, and/or do not
comply with school/district
regulations.

Teacher interactions are
characterized by honest,
genuine but inconsistent
attempts to serve students,
decision-making based on
limited data, and/or minimal
compliance with school/district
regulations.

Teacher interactions are
characterized by honesty,
integrity, confidentiality and/or
assurance that all students are
fairly served, participation in
team or departmental decision-
making, and/or full compliance
with regulations.

Teacher displays the highest
standards of honesty, integrity,
confidentiality; assumption of
leadership role with colleagues,
in serving students, challenging
negative attitudes/practices, in
ensuring full compliance with
regulations.

OnHand Schools Educator Effectiveness Forms and Process revised 1/27/2013
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| Commonwealth of Pennsylvania |  DEPARTMENT OF EDUCATION | 333 Market St., Harrisburg, PA 17126-0333

EMPLOYEE EVALUATION FORM FOR INSTRUCTIONAL II TEACHERS

Employee’s Last Name First Middle Positions(s) of Employee
District/IU School Evaluator Interview/Conference Date
School Year: : Evaluation: (Check 1) []One []Two

This form is to serve as a permanent record of an administrator’s evaluation of a teacher’s performance during a specific time
period based on specific criteria.
PERFORMANCE EVALUATION

Directions: Examine all sources of evidenee provided by the teacher and bear in mind the aspects of teaching for each of the
four categories used in this form. Refer to the rubric language, checking the appropriate aspects of teaching, and indicating
the sources of evidence used to determine the evaluation of the results in each category. Last, assign an overall evaluation of
performance, sign the form and gain the signature of the employee.

Category I Planning and Preparation == Through their knowledge of content and pedagogy skills in planning and preparation, teachers make plans and

set goals based on the content to be learned, their knowledge of students and their instructional context. Category I reviews: Knowledge of Content and

Pedagogy, Knowledge of Students, Selecting Instructional Goals, Designing Coherent Instruction, Assessing Student Learning, Knowledge of Resources,
Materials and Techoology.

BISATISFACTORY _ BEIUNSATISFACTORY

Performance Demonstrates: Performance Demonstrates:

"o In-depth and thorough knowledge of content, pedagogyand =~ | - o  Limited or partial knowledge of content, pedagogy and Pa.
Pa. Academic Standards Academic Standards

o  Thorough knowledge of students and how to use this o Irrelevant or partial knowledge of students and how to use this
knowledge to direct and guide instruction information to direct and guide instruction

o Clear and appropriate instructional goals that reflect Pa. o  Unclear or trivial instructional goals and low expectations for
standards and high expectations for students students,

o In-depth and thorough awareness of resources, materials, or o Little or no awareness of resources, materials, and technology
technology available throngh the school or district or available through the school or district or professional
professional organizations organizations

o Appropriate instructional design in which plans for various o Inappropriate or incoherent instructional design in which plans
elements are aligned with the instructional goals and have a for elements are not aligned with the instructional goals, and
recognizable sequence and required adaptations for individual ; have few or inappropriate adaptations for individual student
student needs : needs

o  Appropriate assessments of student learning completely o Inappropriate assessments of student lca.tmng not aligned to the
aligned to the instructional goals and adapted as necdad for instructional goals nor adapted as needed for student needs.
student needs. ' . '- ' - -

Sources of Evidence (Check all that apply and include dates, typesfitles and number)

Lesson/Unit Plans See Aftachment 428 A [] Teacher Conferences/Interviews  See Attachment 428 A
[C] Resources/Materials/Technology ~ See Attachment 428 A [] Classroom Observations See Atftachment 428 A
[0 Assessment Materials See Attachment 428 A [] Teacher Resource Documents See Atftachment 428 A
[] Information About Students See Attachment 428 A [ Other See Attachment 428 A

Justification for Evaluation

PDE-428



J

[ Commonwealth of Pennsylvania | DEPARTMENT OF EDUCATION [ 333 Market St., Harrisburg, PA 17126-0333

Zategory I: Classroom Environment == Teachers establish and maintain 2 purposeful and equitable environment for learning, in which students

feel safe, valued, and respected by instituting routines and by setting clear expectations for student behavior. Category I reviews: Teacher Interaction with
Students, Establishment of an Environment for Learning, Student Interaction.

[ ISATISFACTORY [ [TUNSATISFACTORY
Performance demonstrates: Performance Demonstrates:
o High and clear expectations for student achievement with o Low or unclear expectations for student achievement with little
value placed on the quality of student work or no value placed on the quality of student work.
o  Significant attention to equitable learning opportunities for o Little or no attention to equitable learning opportunities for
students students
o Appropriate and highly respectful interactions between o Inappropriate or disrespectful interactions between teacher and
teacher and students and among students students and among students
o Highly effective classroom routines and procedures resulting ‘o Inefficient classroom routines and procedures resulting in loss of
in little or no loss of instructional time instructional time
o Clear standards of conduct and effective management of = o  Absent or unclear standards of conduct, or ineffective
© student behavior management of student behavior
o Safe and skillful organization of physical space, to the extent o Unsafe or inadequate organization of physical space, to the
it is under the control of the teacher, that provides extent it is under the control of the teacher, to provide
accessibility to Jearning and to the use of resources. accessibility to learning and to the use 6f resources, matcnals
and technology.
Sources of Evidence (Check all that apply and include dates, types/titles, and number)
[[J Classroom Observations See Attachment 428 A [[]  Visual Technology See Attachment 428 A
[] Informal See Attachment 428 A [] Resources/Materials/Technology/Space  See Attachment 428 A
Observation/Visits : _
[[] Teacher See Attachment 428 A []  Other ' See Attachment 428 A
Conferences/Interviews

Justification for Evaluation

PDE-428



[ Commonwealth of Pennsylvania ]

DEPARTMENT OF EDUCATION

| 333 Market St., Hairisburg, PA 17126-0333

|

Tategory IIT: Instructional Delivery == Through their knowledge of content and their pedagogy and skill in delivering instruction, teachers engage

tudents in learning by using a variety of instructional strategies. Category IIT addresses: Communications, Questioning and Discussion Techniques,

Engaging Students in Learning, Providing Feedback, Demonstrating Flexibility and Responsiveness

[ ISATISFACTORY [ JUNSATISFACTORY
Performance Demonstrates: Performance Demonstrates:
o Clear and appropriate communication of procedures and high o  Unclear or inappropriate communication of procedures and
quality explanations of content poor explanations of content
o Highly effective use of questioning and discussion strategies o Ineffective use of guestioning and discussion strategies and
that encourage many students to participate little student participation
.o High-level engagement of students in learning and adequate o Litle or no engagement of students in Jearning and poor
pacing of instruction pacing of instruction
o Equitable, accurate and constructive feedback to students on o Inaccurate or inappropriate fccdback to students on their
their learning - learning
.0 Informed and appropriate use of informal and formal o  Little or inappropriate use of formal and informal assessments
assessments to meet learning goals and to monitor student to meet learning goals and to monitor student learning
learning o Inflexibility in meeting the learning needs of students.
o High degree of flexibility and responsiveness in meeting the
learning needs of students.

L
]
L]
O

Classroom Observations See Attachment 428 A
Informal Observations/Visits See Attachment 428 A
Assessments Materials See Attachment 428 A

See Attachment 428 A

Teacher Conferences/Interviews

Sources of Evidence (Check all that apply and include dates, types/titles, or number)

[ CIEE]

Student Assignment Sheets See Attachment 428 A
Student Work See Attachment 428 A
Instructional See Attachment 428 A
Resources/Materials/Technology

Other See Attachment 428 A

Justification for Evaluation

PDE-428



| Commonwealth of Pennsylvania

[ DEPARTMENT OF EDUCATION | 333 Market St,, Harrisburg, PA 17126-0333

Tategory IV: Professionalism — Professionalism refers to those aspects of teaching that oceur in and beyond the classroom/building. Category IV
4ddresses: Adherence to School and District Procedures, Maintaining Accurate Records, Commitment to Professional Standards, Communicating with

Families, Demonstrating Professionalism.

[ JSATISFACTORY

[ JUNSATISFACTORY

o

o

o

Performance Demonstrates:

Full adherence to school and district procedures and
regulations related to attendance, punctuality, and the like.
Full knowledge of Professional Code of Conduct and full
commitment to professional standards

Full and active compliance with school and district
requirements for maintaining accurate and complete records
Full and active compliance with district requirements for
communicating with families regarding student
needs/improvement

Full and frequent participation in professional development
events/opportunities, consistent application of new learning in
the classroom, and sharing of learning with colleagues

Performance Demonstrates:

o Little and/or irregular compliance to school and district
procedures and regulations related to atiendance, punctuality,
and the like ' :

o Little knowledge of Professional Code of Conduct and little
commitment to professional standards

o Inefficient or ineffective system for maintaining accurate
records that is not in compliance with school or district
guidelines .

o Infrequent or inappropriate communication with families to
understand student needs and development

o Little or infrequent participation in professional development
opportunities, litile application of new learning in the
classroom and little sharing of learning with colleagues

0000

Teacher See Attachment 428 A
Conferences/Interviews

Observations/Visual Sec Attachment 428 A []
Technology

Artifacts/Interaction with See Attachment 4284  []

Family

Student Records/Grade Book ~ See Attachment 428 A []
L]

Sources of Evidence (Check all that apply and include dates, types/tities, or number)

Progress Reports/Report Cards See Attachment 428 A

Parent/School/Community Feedback  See Attachment 428 A

Artifacts: Professional See Attachment 428 A
Development/Act 48 Docurnentation

Perceptive Use of See Attachment 428 A
Teaching/Learning Reflections

Other See Attachment 428 A

Justification for Evaluation

PDE-428



[ Commonwealth of Pennsylvania [ DEPARTMENT OF EDUCATION | 333 Market St.,, Harrisburg, PA 17126-0333 |

Tvaluation:
I certify that the before named employee for the period beginning (month/day/year) and ending (month/day/year) has been

evaluated with a overall assessment that is: [JSatisfactory [ JUnsatisfactory [JCommendable

Signature of Principal/Assistant Principal " Date
(Evaluator)
Signature of Superintendent or L. U. Director Date

Owverall Justification for Evaluation

Commendations (optional)

l

Professional Development Areas:

Name of Employee ' Signature of Employee | . Date

PDE-428



Advanced Placement/Dual Enrollment U.S. History-Mr. Bunner
Ch-18 — Renewing the Sectional Struggle

Essential Question: HOW DID SOUTHERNERS DEFEND SLAVERY?

Grade Level/Discipline: In this lesson, students will analyze primary source documents related to slavery in
the United States. The predominant content area it will address is American history. This lesson can be adapted by
extending the suggested time allotment.

Suggested Time Allotment: 1-2 class periods

Instructional Objectives: When learning about the horrific conditions of slavery, it is only natural to wonder
what slaveholders could possibly have said to defend or justify their actions. This lesson gives students a chance
to explore the Southern perspective on slavery. They will do this by critically analyzing primary source
documents from the nineteenth century and writing newspaper articles critiquing James Hammond's famous 1858
speech to the U.S. Senate.

Objectives for Student Learning:

» Students will improve their abilities to critically analyze primary source documents.

 Students will learn about the various strategies that southerners used to justify slavery.

» Students will answer questions in groups and participate in a class discussion to demonstrate their
understanding of these strategies.

e Students will write newspaper articles countering James Hammond's 1858 defense of slavery.

 Students will improve their abilities to work productively with their peers.

Academic Standards: See Attachment

Student Assessment: Student learning will be assessed during the class discussion and after they complete their
newspaper articles. During the discussion, students will be evaluated in terms of their abilities to critically analyze
primary source documents and to support their assertions with evidence from the texts. Their articles will be
assessed in terms of three criteria: their abilities to build persuasive arguments to counter James Hammond's
defense of slavery, the accuracy of their claims, and the amount of effort they appear to have put into the
assignment. See the rubric for further details. The methods used to assess the students' contributions to the class
discussion and their written assignments will help teachers to determine what skills the students need to continue
building, what concepts they already understand, and what ideas they need to spend more time working on.

Differentiated Instruction Elements (within the AP classroom)

use of multiple texts and supplementary materials

use of computer programs

compacting

tiered sense-making activities and tiered products

tasks and products designed with a multiple intelligence orientation
complex instruction

group investigation - jigsaw

product criteria negotiated jointly by student and teacher

graduated task- and product-rubrics.

Resources: Admit/Exit slips, document packets (one per student), activity sheets (one per student),
laptops, projector, and display board. See procedure for distribution details.



Procedure:

Day 1:
**BEFORE
Hook: Are rules, sometimes laws, meant to be broken?

Warm-up Activity: Please answer the following questions. Are there laws, institutions or practices that people
defend today that may be considered immoral a hundred years from now? What strategies do people use to defend
them?

¢ Remind students to complete the warm-up activity.
» Spend a few minutes discussing students' answers to the warm-up questions.
e Tell students that we will spend the next two class periods exploring the Southern defense of slavery.

**DURING

1. Pass out document packets. Ask for a volunteer to read the introduction and directions out loud to the
class.

2. Divide class into mixed-ability groups of four.

3. Assign group members roles to play:

a. Facilitator: Makes sure that everyone participates, does not allow group members to insult one
another, makes sure that the group finishes on time, and contributes to the group's discussion.
Remind students that the facilitator is not the leader.

b. Teacher Liaison: If the group has a question or is experiencing difficulty with the task, the liaison
should raise his or her hand and ask the teacher to come over. The liaison should also contribute
to the group's discussion. '

c. Recorder: Notes key points under discussion, records the group's answers to the discussion
questions, and contributes to the group's discussion.

d. Reporter: Shares the group's answers with the rest of the class and contributes to the group's
discussion.

4. Give groups twenty to twenty-five minutes to analyze the documents and answer the corresponding
discussion questions (documents can be issued the day before to save more time for discussion).
5. While students are working, move from group to group answering questions and help students who
appear stuck.
6. Ask groups to share their interpretations of the documents and answers to the discussion questions.
7. Additional questions to ask:
a. Why do you think southerners began to defend slavery more passionately during the 1830s?
b. Do you think slaveholders really believed the arguments they used to defend slavery? Why or
why not?
How do George Fitzhugh and James Hammond depict race and class?
In your opinion, which argument was the most effective? Which was the least effective? Why?
e. How would you counter or critique the strategies that southerners used to defend slavery?

g9

**AFTER

Student reflection: How did Southerners defend slavery? When is it okay to break the “rules” of a law, practice, or
institution?

Extension Activity: Tour of LeMoyne House — Washington, PA — Tuesday, 5 February- 3:00 PM
Underground Railroad National Historical Site: http://www.wchspa.org/index.html




Day 2:

**BEFORE

Hook: How can the media affect perspectives on issues of morality and law?

**During

Warm-up activity: Please answer the following questions. Although the abolitionist movement
eventually exerted a powerful influence on American society, only a relatively small group of people
before the Civil War supported the immediate emancipation of slaves. Why do you think that is? What
role might southern slaveholders have played in creating or maintaining this situation?

¢ Remind students to complete the warm-up activity.
e Spend a few minutes discussing students' answers to the warm-up question.

**AFTER

o Pass out activity sheets. Ask for a few volunteers to read the introduction and directions out loud
to the class.

o Tell students they have the rest of the class period to finish their articles.

o Articles are to be typed. Laptops available after school in this classroom.

o Draw students into a quick wrap-up discussion to answer the essential question: How did
southerners defend slavery?

Extension Activity: Tour of LeMoyne House — Washington, PA — Tuesday, 5 February- 3:00 PM
Underground Railroad National Historical Site: http://www.wchspa.org/index.html

Rubric for Newspaper Article

ﬁ)escription

Content (65 total points) The student's article demonstrates a clear command of the topic and
assignment at hand. He or she addresses all aspects of the task, reveals
a thorough understanding of the arguments that Hammond uses to
defend slavery, and builds a strong case to counter them.

Organization (25 total points) |The student's claims are fully articulated and richly supported by
ievidence. His or her article is logically structured, maintains focus,
and includes worthwhile and relevant information.

Effort (10 total points) The student's article is at least two pages in length, grammatically
sound, and well written. It includes references to Hammond's speech,
engages the audience, and holds their attention throughout. It is clear
that the student has put a considerable amount of thought and effort
into the assignment.




Advanced Placement/Dual Enrollment U.S. History
Ch-18 — Renewing the Sectional Struggle
Essential Question: HOW DID SOUTHERNERS DEFEND SLAVERY?

Pennsylvania Academic Standards

Subject Area - 5: Civics and Government

Standard Area - 5.1:

Principles and Documents of Government

Grade Level - 5.1.12:

GRADE 12

Standard

5.1.12.A:

Analyze the sources, purposes, functions of law, and how the rule of law protects individual rights and promotes the
common good.

5.1.12.B:

Employ historical examples and political philosophy to evaluate the major arguments advanced for the necessity of
government.

5.1.12.C:

Evaluate the application of the principles and ideals in contemporary civic life.

Liberty / Freedom

Democracy

Justice

Equality

5.1.12.D:

Evaluate state and federal powers based on significant documents and other critical sources.
Declaration of Independence

United States Constitution

Bill of Rights

Pennsylvania Constitution

5.1.12.E: Analyze and assess the rights of people as written in the PA Constitution and the US Constitution.
51.12.F:

Evaluate the role of nationalism in uniting and dividing citizens.

Subject Area - 5: Civics and Government

Standard Area - 5.2:

Rights and Responsibilities of Citizenship

Grade Level - 5.2.12:

GRADE 12

Standard

52.12.A:

Evaluate an individual's civil rights, responsibilities and obligations in various contemporary governments,
5.2.12.B: Examine the causes of conflicts in society and evaluate techniques to address those conflicts.
§52,12.Ct

Evaluate political leadership and public service in a republican form of government.

5.2.12.D:

Evaluate and demonstrate what makes competent and responsible citizens.

Subject Area - 5: Civics and Government

Standard Area - 5.3:

How Government Works

Grade Level - 5.3.12:

GRADE 12

Standard

53.12.A:

Analyze the changes in power and authority among the three branches of government over time.
5.3.12.B:

Compare and contrast policy-making in various contemporary world governments.

a3

Evaluate how government agencies create, amend, and enforce regulations.



gl.\?ajja.lg:the roles of political parties, interest groups, and mass media in politics and public policy.

Zjalluzai the fairness and effectiveness of the United States electoral processes, including the electoral college.
iﬁﬁﬁil;:landmark United States Supreme Court interpretations of the Constitution and its Amendments.
glgéllfa;g:me impact of interest groups in developing public policy.

gj‘\?:.a;uzz.ig:the role of mass media in setting public agenda and influencing political life.

é\?affa:c critical issues in various contemporary governments.

Subject Area - 8: History

Standard Area - 8.1: Historical Analysis and Skills Development

Grade Level - 8.1.12: GRADE 12

Standard

8.1.12.A:

Evaluate patterns of continuity and rates of change over time, applying context of events.

8.1.12.B:

Evaluate the interpretation of historical events and sources, considering the use of fact versus opinion,
perspectives, and cause and effect relationships.

8.1.12.C: Analyze, synthesize, and integrate historical data, creating a product that supports and appropriately
inferences and conclusions drawn from research. (Reference RWSL Standard 1.8.11 Research)

Standard Area - 8.2: Pennsylvania History

Grade Level - 8.2.12: GRADE 12

Standard

8.2.12.A:

Evaluate the role groups and individuals from Pennsylvania played in the social, political, cultural, and economic
development of the US and the world.

8.2.12.B:

Evaluate the impact of historical documents, artifacts, and places in Pennsylvania which are critical to U.S. history and
the

world,

8.2.12.C:

Evaluate continuity and change in Pennsylvania are interrelated to the US and the world.

Belief systems and religions

Commerce and industry

Technology

Politics and government

Physical and human geography

Social organizations

8.2.12.D:

Evaluate how conflict and cooperation among groups and organizations in Pennsylvania have influenced the growth
and development of the US and the world.

Ethnicity and race

Working conditions

Immigration

Military conflict

Economic stability

Subject Area - 8: History

Standard Area - 8.3: United States History

Grade Level - 8.3.12: GRADE 12

Standard

83.12.A:

Evaluate the role groups and individuals from the U.S. played in the social, political, cultural, and economic
development of the world.

8.3.12.B:

Evaluate the impact of historical documents, artifacts, and places in U.S. history which are critical to world history.
83.12.C:



Evaluate how continuity and change in U.S. history are interrelated with the world.
Belief systems and religions

Commerce and industry

Technology

Politics and government

Physical and human geography

Social organizations

8.3.12.D:

Evaluate how conflict and cooperation among groups and organizations in the U.S. have influenced the growth and
development of the world.

Ethnicity and race

Working conditions

Immigration

Military conflict

Economic stability

PA COMMON CORE STANDARDS

(GRADES 6 - 12) Reading in History and Social Studies

4 August 2012

8.5 Reading Informational Text

Students read, understand, and respond to informational text — with emphasis on comprehension, making connections
among ideas and between texts with focus on textual evidence.

GRADE 11-12

PA COMMON CORE STANDARDS

(GRADES 6 - 12) Reading in History and Social Studies
8.5 Reading Informational Text

Students read, understand, and respond to informational text — with emphasis on comprehension, making connections
among ideas and between texts with focus on textual evidence.

CC.8.5.11-12.A.

Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from
specific details to an understanding of the text as a whole.

CC.8.5.11-12.B.

Determine the central ideas or information of a primary or secondary source; provide an accurate

summary that makes clear the relationships among the key details and ideas.

CC.8.5.11-12.C.

Evaluate various explanations for actions or events and determine which explanation best accords with textual
evidence, acknowledging where the text leaves matters uncertain.

Craft and Structure

CC.8.5.11-12.D. Determine the meaning of words and phrases as they are used in a text, including analyzing how an
author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in
Federalist No. 10).

CC.8.5.11-12.E.

Analyze in detail how a complex primary source is structured, including how key sentences,

paragraphs, and larger portions of the text contribute to the whole.

CC.8.5.11-12.F.

Evaluate authors’ differing points of view on the same historical event or issue by assessing the

authors’ claims, reasoning, and evidence.

CC.8.5.11-12.G.

Integrate and evaluate multiple sources of information presented in diverse formats and media

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.
CC.8.5.11-12.H.

Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with other information.
CC.8.5.11-12.1.

Integrate information from diverse sources, both primary and secondary, into a coherent

understanding of an idea or event, noting discrepancies among sources.

Range and Level of

Complex Texts.

CC.8.5.11-12.1.

By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR



text complexity band independently and proficiently.

PA COMMON CORE STANDARDS

(GRADES 6 - 12) Writing in History and Social Studies

8.6 Writing

Students write for different purposes and audiences. Students write clear and focused text to convey a well-defined
perspective and appropriate content.

GRADES 11-12

Text Types and Purposes

CC.8.6.11-12.A.

Write arguments focused on discipline-specific content.

-Introduce precise, knowledgeable claim(s),establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences the
claim(s), counterclaims, reasons, and evidence.

-Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant
data and evidence for each while pointing out the strengths and limitations of both
claim(s) and counterclaims in a discipline appropriate form that anticipates the
audience’s knowledge level, concerns, values, and possible biases.

-Use words, phrases, and clauses as well as varied syntax to link the major sections of
the text, create cohesion, and clarify the relationships between claim(s) and reasons,
between reasons and evidence, and between claim(s) and counterclaims.

-Establish and maintain a formal style and objective tone while attending to the norms
and conventions of the discipline in which they are writing.

-Provide a concluding statement or section that follows from or supports the argument
presented.

CC.8.6.11-12.B.

Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or
technical processes.

-Introduce a topic and organize complex ideas, concepts, and information so that each new element builds on that
which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and
multimedia when useful to aiding comprehension.

" -Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

-Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the
relationships among complex ideas and concepts.

-Use precise language, domain-specific vocabulary and techniques such as metaphor, simile, and analogy to manage
the complexity of the topic; convey a knowledgeable stance in a style that

responds to the discipline and context as well as to the expertise of likely readers.

-Provide a concluding statement or section that follows from and supports the information or explanation provided
(e.g., articulating implications or the significance of the topic).

CC.8.6.11-12.C.

Produce clear and coherent writing in which thedevelopment, organization, and style are appropriate to task, purpose,
and audience.

CC.8.6.11-12.D.

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new

approach, focusing on addressing what is most significant for a specific purpose and audience.

CC.8.6.11-12.E.

Use technology, including the Internet, to produce, publish, and update individual or shared writing products in
response to ongoing feedback, including

new arguments or information.

CC.8.6.11-12.F.

Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or
solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.

CC.8.6.11-12.G.

Gather relevant information from multiple authoritative print and digital sources, using advanced

searches effectively; assess the strengths and limitations of each source in terms of the specific

task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.

CC.8.6.11-12.H.



Draw evidence from informational texts to support analysis, reflection, and research.

NCSS Standards:

IL.d: Time, Continuity, and Change: Students will systematically employ processes of critical historical inquiry to
reconstruct and reinterpret the past, such as using a variety of sources and checking their credibility, validating and
weighing evidence for claims, and searching for causality.

V.e: Individuals, Groups, and Institutions: Students will describe and examine belief systems basic to specific traditions
and laws in contemporary and historical movements.

X.d: Civic Ideals and Practices: Students will practice forms of civic discussion and participation consistent with the
ideals of citizens in a democratic republic.

X.g: Civic Ideals and Practices: Students will evaluate the effectiveness of public opinion in influencing and shaping
public policy development and decision-making.

X h: Civic Ideals and Practices: Students will evaluate the degree to which public policies and citizen behaviors reflect
or foster the stated ideals of a democratic republican form of government.



